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CABE raises questions
about costs of Common Core

Chris Seymour, Reporter, CABE

Along with 44 other states (and Washington, DC),
Connecticut has adopted the new Common Core State
Standards (CCSS), which are national academic standards in
English Language Arts and mathematics.

The standards were adopted by the State Board of
Education with a unanimous vote on July 7, 2010. According
to the State Department of Education (SDE) website, the
standards will establish what Connecticut’s public school
students should know and be able to do as they progress
through Grades K-12.

Education circles around the State and nation are excited
about the standards and their ability to prepare students for
a global society.  CABE also supports the standards, but is
expressing concern that school systems in Connecticut
haven’t been made fully aware of just how de-manding and
expensive the switch over, which is starting now and must
be done by 2014-15, could be.

“When the Common Core was adopted in Connecticut,
we believed, as probably the State Board and SDE did, that
implementation would be a minor fix to what our districts
were already doing,” said CABE Executive Director Robert
Rader. “However, as districts started to implement the core,
they found they had to make more extensive changes to
curriculum and assessment. And, they had to provide more
professional development for teachers so they would know
how to teach students under the core.”

Effect on School Districts
CABE Associate Director and Granby school board Chair

Cal Heminway said he is concerned about what the stan-
dards might do to his high-performing district’s already
successful curriculum.

“Our kids do very well on standardized tests, especially in
math,” said Heminway.  “Now, that doesn’t necessarily mean
it’ s an easy job for us to adopt the standards in math — we
still have to review the new state standards and compare it
with what we are doing even though we are a high perform-
ing district.” From there, Heminway noted professional

development would be needed to bring teachers up to speed
on any curricular changes.

Heminway feels implementing the standards could be
even more challenging in low-performing urban districts.
“They would have to teach all their teachers how to deliver
that new curriculum in a way that’s consistent with what the
state de-partment and the feds are after; in a low performing
district, at least in my opinion, that’s a multiple year effort,
once you get the curriculum adopted, to show any tang-ible
results,” he observed.

Rader pointed out that this would be an especially
difficult time for many school systems in Connecticut to
have to pay for a costly implementation of the new stan-
dards.

“At a time when resources are increasingly hard to find at
the local level, and districts are implementing high school
reform and a new evaluation system, will the State provide
the assistance and resources they need to effectively
implement the Common Core?” he inquired.

Cost to Districts?
So how much will the transition to the Common Core

Standards cost districts?
“Well, that depends on what you’ve already got in place,”
says Barbara Beaudin, Associate Commissioner of Education
Division of Assessment, Research and Technology.

“The answer to this question depends
on the quality and level of fiscal, human and material
resources that the district has in place,” according to
Beaudin.

There are some critical tasks districts will need to com-
plete and activities districts will have to engage in to make
the transition by the 2014-15 school year, she added. These
include:

• establishing a new curriculum aligned to the new
standards, by grade or grade span, subject;

• informing and involving teachers;
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• purposing instructional materials and purchasing
new materials, as needed;

• designing formative assessments and data/monitor-
ing teams;

• providing professional development for English
Language Arts and math teachers and across other
content areas for application;

• incorporating the implementation of the CCSS in
teacher and principal evaluations; and

• informing parents, business leaders, policymakers,
pre-school teachers and other early childhood
constituent groups about the importance of the
standards and expected outcomes of the new
assessment system.

Almost halfway across the country, Michigan is also in
the process of implementing the standards, according to
William Schmidt, a Michigan State University Distin-
guished Professor in the Department of Counseling,
Educational Psychology and Special Education. Like Rader
and Heminway, Schmidt feels implementing the standards
will not come without challenges.

“The biggest cost in my mind is the cost in terms of the
time that the district and the teachers will have to put into
making sure that they line up whatever curricular materials
they have with the Common Core,” explained Schmidt. “We

are working with some of the [Michigan] districts toward
implementing these and it does take a substantial effort on
the part of the districts to recognize the differences that
have to occur.”

One major difference would be a change in textbooks,
said Schmidt. “The biggest impediment to the implementa-
tion unfortunately is the textbooks that are out there,
because none of them really line up well with the new
standards,” noted Schmidt.

As a result, Schmidt said he is advising school systems
in his state to abstain from buying new textbooks until
there are sets that are tailored specifically to the Common
Core State Standards.

All in all, despite all of the work that the transition will
require from districts across the country, Schmidt feels it
will all be well worth it.

“I think there’s just no question this is one of the best
opportunities we as a nation have had to really improve our
kids’ learning of math; these standards are every bit
national and internationally benchmarked,” said Schmidt.
“They’re very focused; they’re rigorous and coherent. The
word ‘common’ means they’re intended to be for all kids
across the country … so I think that this is a golden
opportunity for us to really fix our math education so our
kids learn more mathematics and learn it better.”
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